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      Contra Costa College 
Student Equity Plan 

 

Executive Summary 
 
 
Contra Costa College is an urban community college located in San Pablo, CA. 
Primarily serving the residents of West Contra Costa County, Contra Costa College is 
home to a diverse student population that includes 36% Hispanic and 24% African 
American students. Our institution serves around 7,087 students with 53% of our 
student population receiving financial aid benefits. With 18% of our students 
attaining degrees or certificates and a 34% transfer rate, the institution is 
challenged with serving a population that is most commonly underprepared for 
college and facing deficits in basic life necessities that are required to be successful 
inside and outside of the classroom. Harboring strong ties with our surrounding 
communities the college strives to increase access and provide comprehensive 
support for our students while accelerating them towards successful course 
completion, degree completion and transfer. 
  
In light of the student population that we serve, we have created an equity plan that 
will cut across disciplines and have the broadest impact on student success. The 
indicators show that essentially all groups are disproportionately impacted in terms 
of one or more indicators. To attain our goals we will align, utilize, and enhance 
student success efforts that are already in place and collaborate across campus 
committees and constituency groups to develop and implement new strategies that 
will equalize the completion, retention, and success rates across all our student 
populations. 
  
Our equity plan promotes equalized academic success across all student 
populations. 
 
Goal 
  
In year one, Contra Costa College is focused on activities that cut across disciplines and 
that are likely to have the broadest impact on student success.  We intend for these 
activities to lead to changes in the budget allocation and program review processes, 
which in turn will make equity concerns a driving force of all college planning. 
  
Objectives 
  

1) Investigate key indicators: Access, Course Completion, ESL & Basic Skills 
(English and Math) Completion, Degree & Certificate Completion, and 
Transfer. 
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2) Identify populations that experience the greatest adverse outcomes for each 
indicator. 

 
3) Reframe campus-wide student success efforts so equity and inquiry drive 

our actions.  Prioritize equity in the budget allocation and program review 
processes. 

 
4) Conduct research on questions arising from the equity data for each 

indicator. Ascertain the effect size we need to mitigate the greatest adverse 
impact. 

 
5) Align equity activities with institutional efforts on student success, e.g. 

Student Success and Support Program (3SP), Basic Skills, CTE Pathways 
(SB1070/CPT), AB86, HSI STEM, and so on.  

 
6) Develop and monitor strategies that increase the success of all groups and 

simultaneously mitigate and equalize the success of the groups 
experiencing any disproportionate impact (gaps). 

 
  
As of this writing we have already begun implementing objectives one and two. 
  
In June 2014, select members of the college staff attended a two-day Equity Institute 
sponsored by the Center for Urban Education at the University of Southern 
California. The goal of the institute was to help colleges reframe issues of inequity in 
educational outcomes in ways that are actionable in order to meet the Chancellor’s 
requirements for our Student Equity Plan. 
  
A group of eight faculty, staff, and administrators from Contra Costa College 
participated in the Equity Institute. We investigated the following indicators: 
 

• Access 
• Course Completion 
• ESL Completion 
• Basic Skills English Completion 
• Basic Skills Math Completion 
• Degree & Certificate Completion 
• Transfer 

  
Next, we identified groups that experienced the greatest adverse effects for each 
indicator, and generated questions that we will use during this first year plan to 
investigate strategies that may potentially mitigate disproportionate impacts (For 
additional information on questions that were formulated please see Attachment 
B).   
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 In the evaluation of each indicator we identified the following target group/s that 
experience the greatest adverse effects and developed goals to increase their 
performance to the level of the top-performing groups.   
 
 

INDICATOR TARGET GROUP 
Access - HS Graduates Hispanic 
Access - Service Area White  
Course Completion  African American 
ESL Completion   Hispanic 
Basic Skills English Completion African American 
Basic Skills Math Completion African American 
Degree & Certificate Completion White & Asian 
Transfer White & Hispanic 

 
  
Access – HS Graduates: The proportion of Hispanic students enrolled at CCC is 
lower than the proportion of Hispanic high school graduates in the service district 
(.77 proportionality index) while the proportion of African American students 
enrolled at CCC is higher than the proportion of African American high school 
graduates in the service district (1.38 proportionality index). Therefore our goal is to 
increase enrollment of Hispanic HS graduates at CCC from 33% to 43% over the next five 
years. 
 
Access – Service Area: The proportion of White students enrolled at CCC is lower 
than the proportion of White students within the community served (.53 
proportionality index) while the proportion of African American students enrolled 
at CCC is higher than the proportion of African American students within the service 
area (1.36 proportionality index). Therefore our goal is to increase enrollment of 
White students from 13% to 23% over the next five years. 
 
Course Completion: The data indicate that African-American students who have a 
61% success rate in course completion experience the greatest adverse impact, 
compared with 76% success rate of White students, the highest performing group. 
Therefore our goal is to increase the success rate in course completion of African 
American students from 61% to 76% over the next five years. 
 
ESL Completion: The data indicate that Hispanic students who have a 19% success 
rate in ESL experience the greatest adverse impact, compared with 43% success 
rate of Asian students, the highest performing group. Therefore our goal is to 
increase the success rate in ESL of Latino students from 19% to 43% over the next five 
years. 
 
Basic Skills English Completion: The data indicate that African American 
students who have a 22% success rate in Basic Skills English experience the 
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greatest adverse impact, compared with 52% success rate of Asian students, the 
highest performing group. It should be noted that Latino students experience the 
next greatest adverse impact at a 27% improvement rate. Therefore our goal is to 
increase the success rate of African American students in Basic Skills Math from 22% 
to 52% over the next five years. 
 
Basic Skills Math: The data indicate that African-American students who have a 
20% success rate rate in basic skills math experience the greatest adverse impact, 
compared with 50% success rate rate of Asian students, the highest performing 
group.  It should be noted that Latino students experience the next greatest adverse 
impact at a 25% improvement rate. Therefore our goal is to increase the success rate 
of African American students in Basic Skills Math from 20% to 50% over the next five 
years. 
 
Degree and Certificate Completion: The data indicate that White students, who 
have an 11% award rate, experience the greatest adverse impact, compared with a 
22% award rate of Filipino students.  It should be noted that African American 
students make up a more significant number of students in the starting cohort and 
have a 21% award rate and Asian students experience the next greatest adverse 
impact at a 14% award rate. Therefore our goals are to 1) Increase the degree and 
certificate completion rate of White students from 11% to 22% over the next five years 
and 2) Increase the degree and certificate completion rate of Asian students from 14% 
to 22% over the next five years. 
 
Transfer: The data indicate that White students who have a 23% transfer rate and 
Latino students who have a 29% transfer rate experience the greatest adverse 
impact, compared with the 42% transfer rate of Asian students. It should be noted 
that African American students experience the next greatest adverse impact at a 
31% transfer rate. Therefore our goals are to 1) Increase transfer completion rate of 
White students from 23% to 42% over the next five years and 2) Increase the degree 
and certificate completion rate of Latino students from 29% to 42% over the next five 
years. 
 
To achieve these target group goals, the campus community under the leadership of 
the Equity Planning Committee will work during this initial year to execute 
objectives three to six, listed above (For more details please see the Evaluation 
Schedule and Process section below).  
 
In an effort to lay a strong foundation for lasting change and a true shift in culture, 
we will reframe campus-wide student success efforts so equity and inquiry drive 
our actions.  We will prioritize equity in the budget allocation and program review 
processes to incentivize the campus community. 
 
In parallel, the Equity Planning Committee will conduct research on questions and 
hunches that arose during our evaluation of the data. This will be done with the 
intention of identifying the underlying causes of poor academic performance and 
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inequity so that our actions are guided by substantiated evidence and not by 
assumptions. During this phase, we will also develop an indication of the effect sizes 
we need to achieve in order to close any equity gaps.  
 
Finally, data in tow, we will set up new working groups or join ongoing student 
success efforts on campus to complete the activities outlined in the indicator 
summary sheets. The goal of these working groups will be to develop and monitor 
strategies that increase the success of all students and simultaneously mitigate and 
equalize the success of groups experiencing any disproportionate impact on all 
relevant indicators.  
 
While the spirit of this plan is ambitious, the objectives and activities we have 
outlined are reasonable milestones because they are aligned with efforts that our 
campus community has prioritized and has already resourced with time, energy, 
and funds. These efforts are supported by funds from the Student Success and 
Support Initiative, Career Technical Education grants, Basic Skills Initiative, HSI 
STEM grant, and the general college budget (For more information please see 
Attachment A).  The bulk of the equity funds will thus be spent to support our most 
recent college-wide student success effort: enhancement of instructional support.  
 
Together, this plan assures that our work will be effective and have a significant 
impact in closing our equity gaps.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The chair of the Student Success Committee, Mayra Padilla, has been identified as the 

student equity coordinator. Her contact information is mpadilla@contracosta.edu 
 

mailto:mpadilla@contracosta.edu
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Contra Costa College 
Student Equity Plan 

 

Campus Based Research 
 
All data in this report were taken directly from The Scorecard and Data Mart. The 
tables in this section examine ethnicity, age, gender, and disability for the following 
indicators:  

 
1. Access – HS Graduates 
2. Access – Service Area  
3. Course Completion 
4. ESL Completion  
5. Basic Skills English Completion  
6. Basic Skills Math Completion  
7. Degree & Certificate Completion  
8. Transfer 

 
The charge before us is, for each indicator, to identify groups that experience a 
disproportionate impact. A disproportionate impact refers to the finding that a 
particular group experiences lower levels of access or academic attainment 
compared to another group. The group that experiences the greatest adverse effect 
will be the target group.  
 
To identify target groups for each indicator, our evaluation of the data will focus on 
ethnicity. The data on Filipinos will be segregated in some tables and in others will 
be grouped in the “Other” category.  
 
Disproportionate impacts will be identified using a Proportionality Index or the 
80% Index Rule.  
 
The proportionality index is a ratio that denotes the proportion of students in a 
specific ethnic group in the outcome condition to the proportion of that same ethnic 
group in the baseline condition (outcome % for group A/original cohort % for group 
A). 
 
The 80% index rule creates a threshold to compare the outcome of a particular 
group to that of a reference group. In this analysis, the reference group is the highest 
performing group. If the ratio of the sample group to the reference group is below .8 
(80%), then the rule suggests that the sample group is experiencing a 
disproportionate adverse impact.  
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A. ACCESS – Service Area: The percentage of each population group that is enrolled 
compared to that group’s representation in the adult population within the 
community served. This percentage is frequently calculated as a participation rate. 
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With regard to access indicator, because there is a demographic shift occurring in our 
county, the ethnic make up of the county is different than the ethnic make up of the 
students in our feeder district. Therefore, we have included an additional indicator for 
access – one that focuses on the HS graduates in our feeder schools.    
 
 
B. ACCESS – HS Graduates: The percentage of each population group that is 
enrolled compared to that group’s representation in the adult population within the 
community served. This percentage is frequently calculated as a participation rate. 
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C. COURSE COMPLETION: The ratio of the number of credit courses that students, 
by population group, complete compared to the number of courses in which 
students in that group are enrolled on the census day of the term. 
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D. ESL COMPLETION: The ratio of the number of students by population group who 
complete a degree-applicable course after having completed the final ESL course 
compared to the number of those students who complete such a final ESL course. 

 



 

 14 

 
E. BASIC SKILLS ENGLISH COMPLETION: The ratio of the number of students by 
population group who complete a degree-applicable course after having completed 
the final basic skills course compared to the number of those students who complete 
such a final basic skills course. 
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E. BASIC SKILLS MATH COMPLETION: The ratio of the number of students by 
population group who complete a degree-applicable course after having completed 
the final basic skills course compared to the number of those students who complete 
such a final basic skills course. 
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Goals/Outcomes and Activities 
 
 
The following Indicator Summary Sheets graphically represent the data for each 
indicator. While the tables in the previous section examine ethnicity, age, gender, 
and disability, here we focus on the disproportionate effects observed between 
ethnic groups. The summary sheets also define the indicator and describe the 
disproportionate impact observed. The target group, which experiences the most 
adverse effect, is identified. The sheets also include an outline of the resources the 
campus has available to improve the outcomes for each particular indicator.  
Activities that we expect will mitigate the adverse effects are listed. Finally, the goal 
and objectives are stated. The funds used to support these activities are outlined in 
the Budget section of the plan and the list of individuals responsible for the 
completion of the activities is listed in the Evaluation Schedule and Process section 
of the report.  
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Budget 
 
 
The first year of the equity plan we will focus most of the Equity funds on one 
activity that we believe cuts across all indicators and campus departments and 
committees, and which already has much support and momentum: Enhancement of 
Instructional Support.   
 
Nonetheless, because student success is an integral part of the work we do on 
campus, other activities will be well supported via 3SP, Basic Skills, CTE, HSI STEM, 
and other funds as outlined below.  
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Evaluation Schedule and Process 
 
Equity Planning Committee Members  
 
The Equity Planning Committee is composed of all the members on the Student 
Success Committee, one of the “big four” shared governance committees. The chair 
of Student Success is also the Student Equity Plan Coordinator. In addition, the 
committee includes all the members that attended the Equity Institute. Finally, we 
have also assured that the chairs of the Planning, Budget, Basic Skills, SLO/AUO, and 
Professional Development committees are represented in this important planning 
effort. Please see chart below for specific committee member information.  
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The Student Equity Coordinator will present the Equity Plan to College Council in 
September 2014 for a first read and again in October 2014 for final approval.  
 
In October 2014, when the plan is formally approved, the Student Equity 
Coordinator and the President of Academic Senate will present the plan at 
President’s Cabinet.  
 
Following, the plan will be taken by the Student Success Classified voting members 
to Classified Senate and by the Student voting members to the Associated Students 
Union.  
 
In order for the plan to have the strongest impact it will be woven into the strategic 
planning process for our college.  Therefore, Student Success Committee members 
will be an active presence in the strategic planning process.  
 
To reframe campus-wide student success efforts so equity and inquiry drive our 
actions (Objective 3) Student Success Committee members will also engage 
divisions and departments both directly and through Council of Chairs. (See 
Objectives - Summary Table 1 & Objective #3 - Summary Table 2 below for more 
details) 
 
Student Success will recommend to College Council to task out to the Integration 
Committee (composed of the chairs of the “big four” committees) the coordination 
of adding an equity focus to the budget allocation and program review processes 
(Objective 3). (See Objectives - Summary Table 1 & Objective #3 - Summary Table 2 
below for more details)  
 
Student Success Committee will lead the effort to conduct research on questions 
arising from the equity data and ascertain the effect size we need to mitigate the 
greatest adverse impact for each indicator (Objective 4). (See Objectives - Summary 
Table 1 for more details)  
 
Alignment of activities with institutional efforts on student success will require the 
leaders over each effort to meet collectively in an ongoing forum (Objective 5). (See 
Objectives - Summary Table 1 for more details)  
 
Finally, in order to develop and monitor strategies that increase the success of all 
groups and simultaneously mitigate and equalize the success of the groups 
experiencing any disproportionate impact (Objective 6) working groups will be 
formed for each activity outlined in the Indicator Summary Sheets. (See  
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Objectives - Summary Table 1 
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  Objective #3 - Summary Table 2 
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Objective #6 – Summary Table 3 
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Attachment A 
 

Ongoing Institutional Efforts on Student Success  
 
 
CCC has a long commitment to equity. Below we describe the ongoing campus-wide 
student success efforts that will be aligned with our equity goals, objectives, and 
activities.  
 
 
Student Success  
 
Over the last year, we have been focused on making equity a central focus of our 
institutional practice. To that end, we have re-organized to move the Student 
Success Committee (formerly the Achievement Gap Committee) into the central role 
as one of the “big four” Brown Act committees in our shared governance structure. 
  
The first project that Student Success has lead has been the development of campus-
wide measures of student success.  Woven into accreditation, these measures 
include the identification, assessment and continuous improvement of student 
success. By integrating these metrics into program review and our annual unit 
plan/budget allocation process, we will have built-in student success outcomes as 
incentives. 
  
The second project has been to enhance campus wide instructional support using an 
equity lens. Here, a focus on instructional support spans all disciplines and therefore 
promises to have a broad impact on student success. Thus far we have created a 
Tutoring Advisory Committee (TAC). The Committee has proposed that our campus-
wide tutoring program have centralized administration and decentralized services. 
TAC has further asked the College to demonstrate a commitment to student success 
by allocating general funds to support a campus wide Tutor Coordinator position. 
The college has responded in support by committing to a half time Tutoring Services 
Coordinator. The TAC will continue to oversee these efforts to assure that the 
number and diversity of students served is increased; services engage and meet the 
needs of our most vulnerable students (identified using equity and student success 
data); student success is increased for all students; in all disciplines, populations 
that experience the greatest adverse impacts increase their success rates to match 
the success rates of the highest performing populations.   
 
Because of the potential overarching impact that instructional support may have on 
our campus, the Student Success Committee, in consultation with the Equity 
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Planning Committee, has decided to use the bulk of the Equity funds coming from 
the state to enhance these efforts. Please see Budget section for more details.  
 
Both projects were informed by the work of the Center for Urban Education.  
 
 
Council of Chairs & Enrollment Management  
 
The college is attempting to move to a yearlong schedule starting with spring, 
summer and fall 2015.  This is a new way to advertise course offerings to students 
and give more time for students to adjust schedules in their pathways.  Faculty are 
developing learning communities with clearly defined course offerings and times 
that lead to degree completion.  Some new programs will be piloted in the spring.  
Department chairs and deans reviewed research related to section scheduling 
patterns and are looking at options for expanding late afternoon, evening, Friday 
and weekend courses.  Support is also being given to develop online & hybrid 
courses (stipends, professional development, course development support).  
Working with marketing and publications to develop new components to the 
schedule of classes that lend to students selecting coursework that pertains to their 
educational plans.  Online educational plans piloted and will be expanding in the 
next semester, which lends to degree audit and ability for students to see where 
they are in terms of degree completion.  Developed ‘Welcome/Transfer’ center in 
summer 2014.  Will be working with transfer coordinator to determine needs for 
developing resources and relationships with four-year colleges and universities.   
 

 
 

Student Success and Support  
 
The Student Success and Support Program (SSSP) strives to provide access, services 
and support to all students who are seeking academic success and completion at 
Contra Costa College.  SSSP, formerly known as matriculation, has a responsibility of 
providing all students the “core” services, orientation, assessment and student 
educational planning through counseling, in order for them to have a successful 
start in their educational journey.  At Contra Costa College, goals of the SSSP are to 
provide students with a Welcome/Transfer Center in order for them to receive 
application, registration and online orientation assistance as well as provide 
knowledgeable staff that can answer students’ questions and give them proper 
direction to campus resources.  In addition, SSSP will enhance transfer services to 
students who strive to transfer to a university.  SSSP will offer all students a 
comprehensive online orientation, which consists of multiple modules targeting 
specific student populations in order for students to stay well informed about their 
programs. These online orientations will also be offered in Spanish.  The SSSP staff 
will continue to enhance a collaborative partnership with our feeder high schools by 
providing assessment preparation and testing to all high school seniors.  Lastly, the 
educational planning requirement will be met by students enrolling in a college 
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counseling course (orientation and assessment must be completed first) where they 
will be assisted by a counseling faculty who will analyze their assessment scores for 
proper placement into English and math courses and guide them through the course 
selection process known as the student education planning tool, an Ellucian product. 
 
Career Technical Education  
 
Career Development Support, Systems, and Pathways: Build infrastructure to 
make career development/identification a priority and fundamental goal for all 
incoming and returning students through dedicated career exploration, clearly 
articulated career on-ramps, well defined certificate and credential sequences, 
identification of skill-builder sequences, and increased merging of CTE/Career 
Pathways with AA/AS and transfer pathways that encourage students to identify 
their career interests early and pursue those to completion. 
 

1. Have content specific high school faculty to college faculty meetings to 
define pathways from K-12 to transfer as appropriate 

2. Develop pathway maps to articulate options for students 
3. Market pathways to high school staff, students, families and the 

community 
4. Connect pathways to employers 

 
Accelerated Career On-Ramp Programs: Develop accelerated career on-ramps 
(CAA) for underserved populations that are linked to employment and ongoing 
education AA/Transfer opportunities.  (short-term accelerated certificates). This 
allows students to realize immediate benefits (employment) from their education 
while connecting them to an ongoing educational pathway that leads to continuing 
education and transfer. Identify a range of on ramp programs at each college aligned 
to the major career pathway program areas at each college. 

1. Develop one semester bridge programs that lead into CTE programs 
such as FLOW and Bridge to Biotechnology.  Focus on pathways in 
Health, Public Service, ICT and Engineering 

2. Offer prep classes as concurrent or dual enrollment for high school 
students – i.e. CNA model or EMED 107 

                                                                                                                                                                                                                                                      
Contextualized ESL, Basic Skills and Counseling: Develop a comprehensive plan 
for implementation of contextualized ESL, Basic Skills, and Counseling early student 
success for students with barriers to educational achievement. 

 
1. Develop an English for CTE and a math for CTE class that meets 

prerequisites for transfer level   sequence.   
2. Develop summer Bridge programs in CTE areas 

 
Multiple Measures Assessments: Identify shared assessments that can be used for 
students entering from other human service and educational systems as part of 
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multiple measures for placement and entry into programs of study (WIB’s, Adult Ed, 
TANF, K12, Jail/Probation systems). 
 

1. Work with CPT/CCCLLI/SB100 to identify alternate placement 
strategies 

2. Pilot programs in math and English to use high school grades and 
other standardized high school tests for placement in college classes. 

3. Work with ACT to see if WorkKeys can be normed to compass 
assessment. 

                                                                                                                                             
Engage Community Partnerships: Develop plans to leverage community 
partnerships with other systems and non-profits to increase student access through 
early matriculation strategies and to increase support for students while they are 
enrolled at the colleges (i.e. leveraging case management, support services, 
employer relationships, etc). 
 

1. Conduct program specific orientations that meet the requirements of 
3SP possibly at community locations. i.e WIB’s, high school academy 
classes, EHSD CalWORKs offices, CBO’s 

2. Provide enrollment and assessment services at community locations 
 
K12 Early Intervention Program: Work with feeder district high schools to assess 
and intervene early with students in preparation for matriculating to college.  Offer 
9th-11th grade enrichment activities, including but not limited to early assessment, 
intrusive counseling, career exploration/development, and early matriculation.  
Cross train high school counselors and support staff in college matriculation, career 
development, and advising practices. Develop a comprehensive and deep 
engagement proposal outside of outreach and marketing with high school partners. 
 
Develop a comprehensive transition plan to include: 
 

1. Assess all students in the 11th grade. 
2. Coordinate all high school outreach activities/visits from various 

grants/departments to create a comprehensive calendar of activities 
3. Coordinate with high school staff to take early assessment results and 

develop a plan to elevate students skills in math and English to 
minimize remediation 

4. Conduct professional development for English and math faculty to 
align skills required for students to success in college classes 

5. Conduct extensive professional development for high school and 
college counselors so each understands the others’ systems 

6. Offer career development/professional development class for 
concurrent or dual enrollment 

7. Develop a long-term educational planning model i.e. 10 year ed plan 
8. Goal to have all high school students earn at least 6 units of college 

credit before graduating high school. 
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9. Provide opportunities for k-12 students to visit CCC – i.e. all 4th 
graders in district have a “College Day.”   

 
Basic Skills Committee 
 
The Basic Skills Initiative Committee will continue to fund and support campus 
tutoring, supplemental instruction for English and Math classes, expand its 
partnership with counselors and support faculty development of basic skills 
instructors. Tutoring efforts will focus on ESL and basic skills math and English 
courses. Supplemental instructors will provide support outside of the classroom for 
students in these developmental courses in order to assure that students are 
successful and moving toward their educational goals. Basic Skills will continue to 
fund faculty to attend conferences that train them in best practices that support and 
accelerate the success of our basic skills students. The committee is also committed 
to funding proposals for innovative projects that promise to enhance the academic 
performance of our basic skills students. 
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Attachment B 
 
 

RESEARCH QUESTIONS   

 
The questions outlined below will be used by the Equity Planning Committee to 
complete objective four: conduct research on questions arising from the equity data 
for each indicator.  
 
 

ACCESS  
• Do we loose students at one particular point of entry or at multiple points of 

entry? How many times must students come in before they can enroll?  
• How does the residency determination process affect enrollment?   
• How do orientation, assessment, and educational path development affect 

student motivation to enroll in classes? 
• What types of financial aid problems discourage students from attending Contra 

Costa College? Do students know to list CCC on the FAFSA? 
• What is the influence of the campus website on access?  
• What type of experience do students have when they engage support services? 
• How does having misaligned pathways between CCC and WCCUSD affect 

students’ interest in attending CCC?  
• Is the broader community aware of our registration periods and processes? 
• Are general recruitment and special programs recruitment efforts too narrow? 

How can these efforts be broadened? 
• What is the perception of CCC in the community? How does this perception 

influence students’ decision to enroll at CCC?  
• Are CCC faculty, staff, and administrators sufficiently involved in community 

efforts? How does our participation in the community impact our enrollment?  
 
 

COURSE COMPLETION 
• What is the success rate of different types of courses? Are different ethnic groups 

more successful than others in specific gateway courses?  
• What is the disaggregated gpa of different ethnic groups in the gateway courses?  
• Is there confusion due to the vague language used in our withdraw policy which 

states that faculty “may” drop a student after 3 absences? Would course success 
increase by clarifying the language so that it is explicit as to who is responsible 
for dropping the course? Is our withdraw policy noted in course syllabi?   
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• Are faculty members communicating to students that all courses including basic 
skills, ESL, and general education courses affect degree completion and transfer? 
Are faculty members sharing with students the fact that it is an expectation that 
they study 2hrs/week outside of class for each unit they are taking? Have we 
articulated to students what skills a successful student must employ (e.g. read 
before lecture, take notes, etc.) and what we expect in order for them to be 
successful? 

• Do faculty include study skills and life skills development activities in their 
curriculum? Do faculty point students in their syllabi, office hours, and class 
lectures to college and community resources? Do our students experience these 
support services as accessible, inviting, and/or useful?  

• Would having a compressed calendar increase course success by allowing fewer 
life issues to interrupt course participation?  

• Is our course schedule aligned with student needs? Are courses scheduled to 
optimize learning? 

• Do we offer sufficient and effective academic support (tutoring) so that students 
are able to successfully complete courses?  How do our target populations 
experience tutoring resources? Do they know about them and are they 
structured in ways that make them accessible and effective for the target 
populations? Would group instructional support and targeted topic specific 
workshops be more effective than drop-in tutoring? Is tutoring a course 
expectation?  

• What would we need to do to get the early alert system working? Would an early 
alert system enhance course success? Would progress reports improve course 
success?  

• Would integrated, contextualized or dynamic courses increase course success of 
students with different learning styles? 

• How would flipped or hybrid courses affect student success?  
• Would faculty training on how to identify and provide resources for behaviors 

that are signs of trauma, marginalization, stress, and depression increase course 
success? 

• Are our students engaged on campus? How would we shift campus from a part-
time, commuter feel to a full-time, engaged culture?  

 

ESL 
• What are the goals of the Latino population taking ESL courses? Are some of 

them coming to receive limited English language training in order to get entry-
level jobs?  Why are students leaving the program before completion? Are 
students accessing jobs instead of completing?  

• Would ESL students benefit from having ESL courses integrated into discipline 
specific/CTE courses?  

• Since 16 courses are required to exit ESL, is this too long of a road for ESL 
students to complete?  
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• What questions has the research that was funded by Basic Skills Committee 
answered? Does this research address why people are dropping out of the 
program?  

• How does having to apply for a financial aid appeal because of unit caps affect 
completion?  

• If students want to leave traditional ESL courses in order to take subject specific 
courses, what support systems are in place for these students?   

• How do different age groups perform in ESL courses? Do older students need 
different support strategies than young students?  

• Do ESL students have a high proportion of non-resident students? How does 
having to pay out of state tuition affect student retention and completion?  

• Are there academic support processes in place specifically designed to assist ESL 
students or are faculty tutors the only support service available to these 
students? 

 
 

BASIC SKILLS –MATH 
• Are students taught how to plan for short term versus long-term goals? How do 

we prepare students to create an Ed Plan? 
• What is the current status of our Early Alert system? Who is trained to use it? 

Could we utilize roll sheets to garner information that could be useful in 
identifying and intervening with students that are not participating or 
performing well?   

• Are faculty and students engaging in discussions on equity? Could these 
discussions be beneficial in motivating equity? What would motive students and 
faculty to become involved in equity work?  

• Are basic skills students and faculty disconnected from the school? Are 
resources marketed to basic skills students in an effective manner? 

• Are online resources accessible and effective for basic skills students? Are the 
marketing, outreach, and website info aligned? 

• Are math department faculty trained to receive Basic Skills students? In what 
ways could we better align Basic Skills courses with college math courses? 

• Are basic skills courses scheduled to meet student needs and maximize learning 
(i.e. shorter courses more times a week)? 

• Are we giving students a clear pathway to exit basic skills? What is the status of 
our accelerated courses? 

• How are first day of class and syllabus used? Could these help with retention? 
Would it help to make study skills and out of class course expectations explicit? 

• How are BS students oriented? Is there info specific for this population in the 
new orientation? Would creating a FYE with math jam be beneficial?  

• Are BS Math courses taught by full-time or part-time faculty? What is the ethnic 
and racial background of BS Math instructors?  

• Do BS students utilize the academic skills lab or the math lab for tutoring? If so 
what is their usage pattern and what do they think of the services? Is more 
targeted outreach necessary? Are workshops on specific BS student needs 
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necessary to enhance support effectiveness? Should tutors be trained as math 
coaches? Should study skills be taught in tutoring sessions and in math classes? 

• Are there any current courses, teachers, or practices that are effective? What can 
we learn from these efforts?  

• What would we need to do to align our BS math courses with our college level 
math courses and with WCCUSD math courses?  

 

 
BASIC SKILLS –ENGLISH 
• Are students taught how to plan for short term versus long-term goals? How do 

we prepare students to create an Ed Plan? 
• What is the current status of our Early Alert system? Who is trained to use it? 

Could we utilize roll sheets to garner information that could be useful in 
identifying and intervening with students that are not participating or 
performing well?   

• Are faculty and students engaging in discussions on equity? Could these 
discussions be beneficial in motivating equity? What would motive students and 
faculty to become involved in equity work?  

• Are basic skills students and faculty disconnected from the school? Are 
resources marketed to basic skills students in an effective manner? 

• Are online resources accessible and effective for basic skills students? Are the 
marketing, outreach, and website info aligned? 

• Are English department faculty trained to receive Basic Skills students? In what 
ways could we better align Basic Skills courses with college English courses? 

• Are basic skills English courses scheduled to meet student needs and maximize 
learning (i.e. shorter courses more times a week)? 

• Are we giving students a clear pathway to exit basic skills? What is the status of 
our accelerated courses? 

• How are first day of class and syllabus used? Could these help with retention? 
Would it help to make study skills and out of class course expectations explicit? 

• How are BS students oriented? Is there info specific for this population in the 
new orientation? Would creating a FYE with reading apprenticeship be 
beneficial?  

• Are BS English courses taught by full-time or part-time faculty? What is the 
ethnic and racial background of BS English instructors?  

• Do BS students utilize the academic skills lab for tutoring? If so what is their 
usage pattern and what do they think of the services? Is more targeted outreach 
necessary? Are workshops on specific BS student needs necessary to enhance 
support effectiveness? Should tutors be trained as reading apprentices? Should 
study skills be taught in tutoring sessions and in English classes? 

• Are there any current courses, teachers, or practices that are effective? What can 
we learn from these efforts? Would a program like Umoja, increase African 
American BS English students’ success? 

• What would we need to do to align our BS English courses with our college level 
English courses and with WCCUSD English courses?  
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DEGREE/CERTIFICATE COMPLETION  
• Are students aware of pathways? If they are aware is the pathway clear?  
• Could the rate of degree attainment be improved by increasing the hours the 

transfer center is in service?  
• Could shorter semesters with increased class offerings increase the number of 

degrees earned?  
• How do career exploration courses impact students’ motivation to earn a 

degree?  
• Would articulation and exposure to HSIs and HBCUs, which tend to have more 

resources for underrepresented students, improve degree attainment?  
• Do faculty and counselors have the degree requirement expertise necessary to 

promote degree completion? Are counselors more familiar with breadth 
requirements and faculty with discipline requirements?  

• Do local degree requirements deter students from completing a degree? Are 
these aligned with the new transfer degrees?  

• How does the instructional support students receive impact degree attainment? 
Are students that do not successfully complete courses less likely to earn 
degrees?  

 
TRANSFER 
• Do we have resources that effectively convey to students the connection 

between degree and career path? Do students prefer career tracks that lead to 
jobs? Do we communicate to students the relationship between earning 
potential and transfer? Do students have opportunities to explore potential 
career tracks?  

• Would acknowledging and celebrating key milestones to transfer completion 
motivate students to continue toward transfer?  

• What information delivery methods would have the greatest impact? Are there 
key transfer level courses we could target? Would offering transfer information 
in these milestone courses in class syllabi, classroom presentations, or outside of 
class at information tables increase our impact?   

• How do our assessment-practices impact students’ chosen fields of study? What 
types of support services could we offer students while in high school that would 
encourage students to select transfer pathways? Would assessment using 
multiple measures benefit students’ educational outcomes? 

• What effects do students experience when curriculum is not aligned between 
basic skills courses, WCCUSD courses, and college level courses? 

• Could the rate of transfer be improved by increasing the hours the transfer 
center is in service?  

• How is the topic of resiliency broached between faculty, staff, and students?  
• How can we increase the impact our transfer resources have on students? What 

resources are being given to students? How many students is our transfer center 
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serving? How many students participate in transfer counseling sessions? How 
many students participate in our transfer day activities? In what ways do 
students think these services can be enhanced?  

• Would having a compressed calendar increase transfer success? Would students 
have time within the academic year to take more classes and thus reach their 
goals sooner?  

• Is our course schedule aligned with student needs?  
• Do we offer enough academic support (tutoring) so that students are able to 

successfully complete courses?  How do our target populations experience 
tutoring resources? Do they know about them and are they structured in ways 
that make them accessible and effective for the target populations?  

• Is the low rate of transfer for the target populations due to low levels of 
representation in access (enrollment)? 

 
 
Additional Questions Pertaining to:  
 
Increase full-time enrollment 
• Is there capacity in the district if data shows that FTES decrease is proportional 

to legislative changes (repeatability, etc) and closure of dental and cosmetology 
programs?  

• Increase FTES is important because of funding- However, is it really in the best 
interest of our students to attend full-time?  

• What indicators have changed that suggest that there is an opportunity 
(capacity) to increase FTES?  

• If we increase student retention what is the resulting increase in FTES?  
• How do we increase the students’ ability to be full-time and how do we retain 

them?  
• What effect does increasing FTES (full-time status and student retention) have 

on pathway capacity? 
• What can we do to increase financial aid?   
• What are the barriers to being full-time?  
 
  

 
 
Enhance Outreach  
• How do we establish ownership for a group of students, as is done in special 

programs?  
• How can we look at all indicators through this perspective?  
• Who is accountable if we don’t make progress toward our indicator goals?  
• How do we identify what is most valuable to the people we are trying to serve? 

students.  
• Do we want to involve community advisory committees in this process?  
 


